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INDEPENDENT AUDITOR’S REPORT
TO THE READERS OF MARAEROA SCHOOL’S FINANCIAL STATEMENTS
FOR THE YEAR ENDED 31 DECEMBER 2018
The Auditor-General is the auditor of Maraeroa School (the School). The Auditor-General has
appointed me, Henry McClintock, using the staff and resources of BDO Wellington Audit
Limited, to carry out the audit of the financial statements of the School on his behalf.
Opinion
We have audited the financial statements of the School on pages 3 to 18, that comprise the
statement of financial position as at 31 December 2018, the statement of comprehensive
revenue and expense, statement of changes in net assets/equity and statement of cash flows
for the year ended on that date, and the notes to the financial statements that include
accounting policies and other explanatory information.
In our opinion the financial statements of the School:
•
•

present fairly, in all material respects:
o
its financial position as at 31 December 2018; and
o
its financial performance and cash flows for the year then ended; and
comply with generally accepted accounting practice in New Zealand in accordance with
Public Sector Public Benefit Entity Standards Reduced Disclosure Regime as applicable
to entities that qualify as tier 2.

Our audit was completed on 28 May 2019. This is the date at which our opinion is expressed.
The basis for our opinion is explained below. In addition, we outline the responsibilities of the
Board of Trustees and our responsibilities relating to the financial statements, we comment
on other information, and we explain our independence.
Basis for our opinion
We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which
incorporate the Professional and Ethical Standards and the International Standards on
Auditing (New Zealand) issued by the New Zealand Auditing and Assurance Standards Board.
Our responsibilities under those standards are further described in the Responsibilities of the
auditor section of our report.
We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing
Standards.
We believe that the audit evidence we have obtained is sufficient and appropriate to provide
a basis for our opinion.
Responsibilities of the Board of Trustees for the financial statements
The Board of Trustees is responsible on behalf of the School for preparing financial
statements that are fairly presented and that comply with generally accepted accounting
practice in New Zealand. The Board of Trustees is responsible for such internal control as it
determines is necessary to enable it to prepare financial statements that are free from
material misstatement, whether due to fraud or error.

In preparing the financial statements, the Board of Trustees is responsible on behalf of the
School for assessing the School’s ability to continue as a going concern. The Board of Trustees
is also responsible for disclosing, as applicable, matters related to going concern and using
the going concern basis of accounting, unless there is an intention to close or merge the
School, or there is no realistic alternative but to do so.
The Board of Trustees’ responsibilities arise from the Education Act 1989.
Responsibilities of the auditor for the audit of the financial statements
Our objectives are to obtain reasonable assurance about whether the financial statements, as
a whole, are free from material misstatement, whether due to fraud or error, and to issue an
auditor’s report that includes our opinion.
Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried
out in accordance with the Auditor-General’s Auditing Standards will always detect a material
misstatement when it exists. Misstatements are differences or omissions of amounts or
disclosures, and can arise from fraud or error. Misstatements are considered material if,
individually or in the aggregate, they could reasonably be expected to influence the decisions
of readers taken on the basis of these financial statements.
For the budget information reported in the financial statements, our procedures were limited
to checking that the information agreed to the School’s approved budget.
We did not evaluate the security and controls over the electronic publication of the financial
statements.
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise
professional judgement and maintain professional scepticism throughout the audit. Also:
•

•
•
•

We identify and assess the risks of material misstatement of the financial statements,
whether due to fraud or error, design and perform audit procedures responsive to
those risks, and obtain audit evidence that is sufficient and appropriate to provide a
basis for our opinion. The risk of not detecting a material misstatement resulting from
fraud is higher than for one resulting from error, as fraud may involve collusion,
forgery, intentional omissions, misrepresentations, or the override of internal control.
We obtain an understanding of internal control relevant to the audit in order to
design audit procedures that are appropriate in the circumstances, but not for the
purpose of expressing an opinion on the effectiveness of the School’s internal control.
We evaluate the appropriateness of accounting policies used and the reasonableness
of accounting estimates and related disclosures made by the Board of Trustees.
We conclude on the appropriateness of the use of the going concern basis of
accounting by the Board of Trustees and, based on the audit evidence obtained,
whether a material uncertainty exists related to events or conditions that may cast
significant doubt on the School’s ability to continue as a going concern. If we
conclude that a material uncertainty exists, we are required to draw attention in our
auditor’s report to the related disclosures in the financial statements or, if such
disclosures are inadequate, to modify our opinion. Our conclusions are based on the
audit evidence obtained up to the date of our auditor’s report. However, future
events or conditions may cause the School to cease to continue as a going concern.

•
•

We evaluate the overall presentation, structure and content of the financial
statements, including the disclosures, and whether the financial statements represent
the underlying transactions and events in a manner that achieves fair presentation.
We assess the risk of material misstatement arising from the Novopay payroll system,
which may still contain errors. As a result, we carried out procedures to minimise the
risk of material errors arising from the system that, in our judgement, would likely
influence readers’ overall understanding of the financial statements.

We communicate with the Board of Trustees regarding, among other matters, the planned
scope and timing of the audit and significant audit findings, including any significant
deficiencies in internal control that we identify during our audit.
Our responsibilities arises from the Public Audit Act 2001.
Other information
The Board of Trustees is responsible for the other information. The other information
comprises the Analysis of Variance, Board of Trustees Listing and Kiwisport Report, but does
not include the financial statements, and our auditor’s report thereon.
Our opinion on the financial statements does not cover the other information and we do not
express any form of audit opinion or assurance conclusion thereon.
In connection with our audit of the financial statements, our responsibility is to read the
other information. In doing so, we consider whether the other information is materially
inconsistent with the financial statements or our knowledge obtained in the audit, or
otherwise appears to be materially misstated. If, based on our work, we conclude that there
is a material misstatement of this other information, we are required to report that fact. We
have nothing to report in this regard.
Independence
We are independent of the School in accordance with the independence requirements of the
Auditor-General’s Auditing Standards, which incorporate the independence requirements of
Professional and Ethical Standard 1 (Revised): Code of Ethics for Assurance Practitioners
issued by the New Zealand Auditing and Assurance Standards Board.
Other than the audit, we have no relationship with or interests in the School.

Henry McClintock
BDO Wellington Audit Limited
On behalf of the Auditor-General
Wellington, New Zealand
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2018 ANALYSIS OF VARIANCE

Strategic aim: Teachers are safely challenging and critiquing theirs and their peer’s teaching and practices in order to raise student achievement
Annual aim:
Teachers are flexible and responsive to all their students
Teachers working collaboratively
Growing leadership capability
Reading Targets: Setting our targets for 2018 we have used the OTJ’s made at the end of 2017 – we envisage that these targets may change due to teachers moving towards
working with the Learning Progressions Framework and assessing students against curriculum levels.
For Y 1-4 – of the 27 students identified as working below standard we have only 22 students returning at the beginning of 2018. Our target for the junior school is that all
students working well below (4 students) and below (22 students) will make accelerated progress to be working at their appropriate curriculum level.
For Y 5-6 – Analysis show that 1 student is working at well below national standards – the 2 year 6 students have moved on to intermediate. Of the students working below
expected levels of achievement has moved schools. Our target for the Y 5-6 class is that all students working well below (1) and below (11) will make accelerated progress in
order that they reach their appropriate curriculum level.
Writing Targets: Setting our targets for 2018 we have used the OTJ’s made at the end of 2017 – we envisage that these targets may change due to teachers moving to working
with the Learning Progressions Framework and assessing students against curriculum levels.
Our target for Y 1-4 is that all students working below (32) and well below (3) national standards will make accelerated progress in order that they reach their appropriate
curriculum level. (4 students in this group have moved to other schools)
Our target for Y5-6 is that all students working below (21) and well below (2) expected levels of achievement will make accelerated progress in order that they reach their
appropriate curriculum level. (The year 6 students in this data have moved on to intermediate and at least one other student has moved to a different school as at the
beginning of 2018)
Baseline data:
Reading
After 2 and 3 years at school - 31 students were working below to well below expected levels of achievement
At the end of years 4, 5 and 6 - 19 students were working below to well below expected levels of achievement
Writing
After 2 and 3 years at school – 24 students were working below to well below expected levels of achievement
At the end of years 4, 5 and 6 – 30 students were working below to well below expected levels of achievement
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Actions (what did we do?)

Building teacher and leadership
capability
- Staff involvement in the SHINE
Literacy Initiative – developing
vocab, spelling and reading of
sounds and words.
- Teachers continue to set goals on
how they intend to help
accelerate students’ progress and
identify with their appraiser areas
for further development
- Teachers identified students that
require extra support over and
above the targeted planning from
the classroom teacher, based on
evidence collected through
observations and assessment
data. Support will be provided by
our in school experts and out of
school experts – RTLit, RTLB,
Reading Recovery teacher/tutor
- Teachers continue to be
deliberate in addressing the
needs and abilities of our Pasifika
and Maori students - transferring
the pedagogy learnt in
DMIC(Developing Mathematical
Inquiry Communities) into their
literacy programmes
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Outcomes (what happened?)

Reasons for the variance (why did it
happen?)

Evaluation (where to next?)

Of the target students identified through
their National Standards data – we
noticed that -

Specific teaching of SHINE, Teacher
expectations – responsibility of learning is
put on the student wanting to learn
rather than on the teacher teaching –
DMIC pedagogy.

Assessment (Beagle) became too onerous
for staff. The expectations to spend too
much time on the assessing of students
and the entry of data and analysis of the
data would require a fulltime staff
members time.

Improvement of reading was significant –
Attitude to learning was significant –
Students made more progress than
expected – especially in the years 2/3
Students began to hear sounds within
words, they started to understand that
words are made up of sounds.
More able students realised that the
same sounds could be made with a
differently letter or collection of letters.

Expecting students to be owners of their
learning.
Teachers were more deliberate in the
teaching of the letter sound connections.
Variety of resources attracted students.
Students like the cards, pens and
recording of the students voice - SHINE
Not enough time to keep the data input
up to date - Teachers

Improvement in reading levels based on
their letter sound knowledge – using
SHINE to decode words

More of an individualised programme
rather than a group - SHINE

Students were more engaged in the
learning of reading because of the
deliberate strategies. Students were not
quite transferring this to their writing.

Deliberate acts of teaching based on
assessment data – running records,
moderation and collaborative discussions,
e-asTTle and SHINE assessments

Identification of outside factors impacting
on students learning – absence, family
trauma, outside agency interaction, and

It was acknowledged that the SHINE
programme and professional
development was helpful in engaging
students in reading and writing through
the varied activities. It was professional
development that informed teachers of
how to teach the hearing of sounds in
words and making links from the hearing
to the seeing (identification). It was
decided that teachers in the junior school
would continue to use the resources and
strategies learnt in the SHINE professional
development but that we would not
participate in a second year of support
from the facilitators. It was felt that too
much time was expected to assess
students individually and that this would
require a fulltime teacher (out of the
classroom).
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-

Teachers draw on the cultural
contexts that reflect the lives of
our students. Engagement in
meaningful conversations
between home and school will be
a key element to making this
work.
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health issues led to a collaborative inquiry
across the school.

Planning for next year:

Target students to be front and centre at each staff team meeting
Individual plans for target students to be shared through google docs
SENCO to be released for a full day to keep up the monitoring of support programmes, meeting with outside agencies and
arranging meetings between school and home
Concerted effort in transferring the Developing communities of inquiry across the curriculum
- Cross grouping as much as possible
- Talk moves
- Culturally relevant contexts
Setting up of a mentor/coach for Literacy – similar to DMIC
Dedicated Teacher aide support for Learning Languages Initiative – MOE (Speech Therapist) – professional development – teacher
aide and teacher
Professional development in Literacy for teacher aides – Angela Ryan

2018 Kiwisport Report

For the 2018 year Maraeroa School received $1790 from Kiwisport.
In order to get the best value for money all decile 1 schools were able to sign up for
two fundamental skills programmes. The fundamental skills were provided through
trained tutors. It was decided that for 2018 Maraeroa School would participate in the
Aquatics (Learn to Swim) programme in term 1 and the athletics programme - Run,
Jump, Throw in term 3
The Porirua City Council provided our school with a programme through Dash Swim
School based at Cannons Creek Pool during term 1. The programme was run over 8
weeks which involved each child having the opportunity to 8 lots of 30 minute
instruction provided by a qualified swimming instructor.
The Run, Jump, Throw programme is a quality movement learning programme that
builds foundation skills for life in a fun and engaging way. It is essential in developing
the necessary movement patterns required for competent and confident participation
in any sport or recreational activity. This programme also ran over 8 weeks similar to
the swimming programme.
All kiwisport funding went towards the total cost of the Fundamental Skills
programmes.

